
Preliminary Proposed Glossary for Iowa College Community College District 

Term Proposed Definition or Description Accept? Revision 
Accountability "The obligation of an individual or organ ization to account for its 

activities, accept responsibility for them, and to disclose the results 
in a transparent manner." 
www.businessdictionary.com/definition/accountability.html 

Assessment "An ongoing process aimed at understanding and improving student 
learning. It involves making our expectations explicit and public; 
setting appropriate criteria and standards for learning quality; 
systematically gathering, analyzing, and interpreting evidence to 
determine how well performance matches those expectations and 
standards; and using the resulting information to document, explain, 
and imorove performance" (Angelo, 1995 as cited by APUS). 

Assessment Methods Activities or assignments that are designed to evaluate the extent to 
which each learner and the aggregate of learners have achieved a 
learning target (the outcome). 

Direct Assessment "Gathers evidence about student learning based on student 
Method performance that demonstrates the learning itself. Can be value 

added, related to standards, qualitative or quantitative, embedded or 
not, using local or external criteria. Examples are written 
assignments, classroom assignments, presentations, test results, 
projects, logs, portfolios, and direct observations" (Leskes, 2002). A 
direct assessment method is the actual observation of a learning 
performance. Most learning should be validated with direct 
measures. 

Embedded Assessment "A means of gathering information about student learning that is built 
into and a natural part of the teaching-learning process. Often uses 
for assessment purposes classroom assignments that are evaluated 
to assign students a grade. Can assess individual student 
performance or aggregate the information to provide information 
about the course or program; can be formative or summative, 
quantitative or qualitative. Example: as part of a course, expecting 
each senior to complete a research paper that is graded for content 
and style, but is also assessed for advanced ability to locate and 
evaluate Web-based information (as part of a college-wide outcome 
to demonstrate information literacy)" (Leskes, 2002 as cited by 
APUS). 

www.businessdictionary.com/definition/accountability.html


.. 


Evaluation The use of assessment findings (evidence/data) to judge program 
effectiveness; used as a basis for making decisions about program 
changes or improvement (Allen, Noel, Rienzi & McMillin, 2002 as 
cited by APUS). 

Goals Goals are purposes for the instruction or aspirations for the 
students. Goals may include completion or retention targets; 
employment success; etc. Goals may also be an overall guide to the 
content of a course, such as a goal of developing an appreciation for 
music, while the outcomes would specify how the appreciation 
would be recognized. "Goals are typically broad general statements 

that describe what the program plans to accomplish. • Establish the 

overall direction for and focus of a program • Define the scope of 
what the program should achieve" http://www.azed.gov/century
learning-centers/files/2011/06/16.-writing-smart-short-term
outcome-objectives.pdf 

Indirect Assessment 
Method 

"Acquiring evidence about how students feel about learning and their 
learning environment rather than actual demonstrations of outcome 
achievement. Examples include surveys, questionnaires, interviews, 
focus groups, and reflective essays" (Eder, 137). Employment or 
graduation rates would also be indirect measures, as they may serve 
as proxies for learning but they are not direct indicators of the levels 
of learning achieved. 

Learning 1: the act or experience of one that learns 
2: knowledge or skill acquired by instruction or study 
3: modification of a behavioral tendency by experience (as 
exposure to conditioning) 
httos://www.merriam-webster.com/dictionary/learning 

Measures or Measures typically refer to the instruments being utilized to analyze 
Measurements learning and may include tests, performances, documents, and 

more. These terms are frequently used interchangeably with 
"assessment methods." 

Objectives Objectives are typically the enablers or the supporting 

skills/behaviors that lead a learner to be able to complete an 
outcome. Som.e refer to these as enabling objectives - the learning 
that must exist to achieve the more complex task. Outcomes will 
typically incorporate multiple objectives. 



.. 


Outcomes "Operational statements describing specific student behaviors that 

(or Student Learn ing evidence the acquisition of desired knowledge, skills, abilities, 

Outcomes or SLOs) capacities, attitudes or dispositions. Learning outcomes can be 
usefully thought of as behavioral criteria for determining whether 
students are achieving the educational objectives of a program, and, 
ultimately, whether overall program goals are being successfully met. 
Outcomes are sometimes treated as synonymous with objectives, 
though objectives are usually more general statements of what 
students are expected to achieve in an academic program" (Allen, 
Noel, Rienzi & McMillin, 2002 as cited by APUS). 

Results A faculty member's reporting on the aggregate achievement of the 
students on particular performances. 

Standards "Sets a level of accomplishment all students are expected to meet or 
exceed. Standards do not necessarily imply high quality learning; 
sometimes the level is a lowest common denominator. Nor do they 
imply complete standardization in a program; a common minimum 
level could be achieved by multiple pathways and demonstrated in 
various ways" (Leskes, 2002 as cited by APUS). 

Source: Several of the above-referenced direct quotations are included in the glossary provided by American Public University that also provides 

definitions for many other assessment terms. Find the complete glossary here: http://www.apus.edu/community-scholars/learning-outcomes

assessment/ university-assessment/glossary.htm 

Note that many definitions are from Leskes, whose full article can be accessed here: 

http://web2.uconn.edu/assessment/docs/resources/Andrea Leskes Assessment Glossary.pdf 

Another comprehensive glossary is this one from Gallaudet University: www.gallaudet.edu/documents/assessmentglossary.pdf This 

university uses the terms objectives and outcomes interchangeably, which is a less common interpretation. See Sandra Brigance's 
Learning Insight for more on this distinction: 

http://www.ferris.edu/HTMLS/administration/academicaffairs/lnitiatives/Assessment/Documents/Learning lnsights/9-12-16Brigance.pdf 

Facilitator notes: Cla rity in the use of certain terms is essential in facilitating campus conversations about learning. Especially important is 

agreeing to common definitions ofthe terms goals, objectives, and outcomes. 

http://www.ferris.edu/HTMLS/administration/academicaffairs/lnitiatives/Assessment/Documents/Learning
www.gallaudet.edu/documents/assessmentglossary.pdf
http://web2.uconn.edu/assessment/docs/resources/Andrea
http://www.apus.edu/community-scholars/learning-outcomes


Document 2 - SMART Outcomes 

Specific: Outcome is focused on a speciffic category ofstudent lea rning. If it is too broad iit will be 
difficult to measure. 

Measureable: Data can be collected to measure student learning. 

Achieveable (Attainable): The outcome is attainable given the educationa l experience. 

Relevant : Leaming is appropriate for what student will need to do to be successful in another context, 
such as continued education or employment. (Results-Focused): (Results-Focused: The program 
outcome is aligned with Divisional Student Learning Outcomes). 

Timely: Able to be accomplished with the time available. (Tailored- Outcome is specificly tailored to the 
program). 

Source: http://sa-assessment.uoregon.edu/Resources-and-Training/Writing-Student-Learning
Outcomes where they used items in parentheses as descriptors. Descriptions of relevant and timely are 

supp lied by facilitator. 

Outcomes Checklist 

• 	 Describe one of the major skill s that is an intended outcome for a course or program 

• 	 Represent a skill that a competent individual would use outside the context of the 
course 

• 	 Begin with an action verb describing what the learner will be able to do upon 

completion of the this course 


• 	 Are measurable and observable 

• 	 Require application of skill, knowledge, or attitude/value (application or above on 
Bloom's) 

• 	 Present a clear, concise, and precise statement describing the action 
• 	 Specify a single performance/outcome, not a combination 

• 	 Describe learner performance, not the instructor's activities, learning plans, or 
instructional strategies 


Source: adapted slightly from www.wids.org 


http:www.wids.org
http://sa-assessment.uoregon.edu/Resources-and-Training/Writing-Student-Learning


Bloom's Taxonomy and Levels of Learning 

Bloom's Taxonomy Verb Chart 

Source: https://tips.uark.edu/blooms-taxonomy-verb-chart/ 

Bloom's Taxonomy provides a list of action verbs based on each 
level of understanding. 
Following is a list of measurable action verbs that can be used when you are creating 

your learning objectives .... identify the most accurate verb that relates to how you will 

assess your student's mastery of the objective. 

TIP: If you know what verb you want to use, but you are needing to know the Bloom's level, you can use the "find" 
function (press: Ctrl-F, or Command-F on a Mac) in your browser to locate specific verbs on this chart. 

Remember Understand 
1,. 

Apply Analyze Evaluate Create 

Cite Add Acquire Analyze Appraise Abstract 

AnimateDefine Approximate Adapt Audit Assess 

Describe Articulate Allocate Blueprint Compare Arrange 

AssembleDraw Associate Alphabetize Breadboard Conclude 

Enumerate Characterize Apply Break down Contrast Budget 

Identify Clarify Ascertain Characterize Counsel Categorize 

Index Classify Assign Classify Criticize Code 

Indicate Compare Attain Compare Critique Combine 

Label Compute Avoid Confirm Defend Compile 

https://tips.uark.edu/blooms-taxonomy-verb-chart


List Contrast Back up Contrast Determine Compose 

Match Convert Calculate Correlate Discriminate Construct 

Meet Defend Capture Detect Estimate Cope 

Name Describe Change Diagnose Evaluate Correspond 

Outline Detail Classify Diagram Explain Create 

Point Differentiate Complete Differentiate Grade Cultivate 

Quote Discuss Compute Discriminate Hire Debug 

Read Distinguish Construct Dissect Interpret Depict 

Recall Elaborate Customize Distinguish Judge Design 

Recite Estimate Demonstrate Document Justify Develop 

Recognize Example Depreciate Ensure Measure Devise 

Record Explain Derive Examine Predict Dictate 

Repeat Express Determine Explain Prescribe Enhance 

Reproduce Extend Diminish Explore Rank Explain 

Review Extrapolate Discover Figure out Rate Facilitate 

Select Factor Draw File Recommend Format 

State Generalize Employ Group Release Formulate 

Study Give Examine Identify Select Generalize 



Tabulate Infer Exercise Illustrate Summarize Generate 

Trace Interact Explore Infer Support Handle 

Write Interpolate Expose Interrupt Test Import 

Interpret Express Inventory Validate Improve 

Observe Factor Investigate Verify Incorporate 

Paraphrase Figure Layout Integrate 

Picture graphically Graph Manage Interface 

Predict Handle Maximize Join 

Review Illustrate Minimize Lecture 

Rewrite lnterconvert Optimize Model 

Subtract Investigate Order Modify 

Summarize Manipulate Outline Network 

Translate Modify Point out Organize 

Visualize Operate Prioritize Outline 

Personalize Proofread Overhaul 

Plot Query Plan 

Practice Relate Portray 

Predict Select Prepare 



Prepare Separate Prescribe 

Price Subdivide Produce 

Process Train Program 

Produce Transform Rearrange 

Project Reconstruct 

Provide Relate 

Relate Reorganize 

Round off Revise 

Sequence Rewrite 

Show Specify 

Simulate Summarize 

Sketch 

Solve 

Subscribe 

Tabulate 

Transcribe 

Translate 

Use 

Original author: Jessica Shabatura on: September 18, 2014 



3 - Course Assessment Plan for _______________ 

ResultsReporting Cycle Assessment Method Standards/CriteriaOutcome 



4 - Curriculum Map Template 

Program 
Outcome 

Cl C2 C3 C4 cs CG C7 cs C9 ClO Cll C12 C13 C14 ClS C16 C17 C18 C19 C20 

A 
B 
C 
D 
E 
F 
G 

H 

Some considerations in curriculum mapping: 

1. 	 All program outcomes should be addressed in at least one course and likely multiple courses, at different levels of 


performance. 


2. 	 Program-level outcomes could also be demonstrated through co-curricular or service activities, which could be added to a 

template like this one. 

3. 	 Common coding for how a program outcome is reported follows: 

a. 	 I - concept/outcome development is Introduced (typically this is the first planned introduction in the curriculum) 

b. 	 R - concept/outcome development is Reinforced (reinforcement also suggests that formative feedback is provided) 

c. 	 A- concept/outcome is Assessed in the course. Note that assessment could occur at multiple places throughout the 

program with expected higher levels of performance. 

d. 	 M - Occasionally, especially in disciplines such as health, the place where a performance must be Mastered (Mastery 

achieved) is noted. Often this results in a progress or "no progression" decision. 

4. 	 Look for evidence of progression (increased performance levels through the curriculum); redundancy (avoiding learning the 

same content unnecessarily); or gaps (insufficient attention to some outcomes). 



5 - Examples of Direct and Indirect Assessment Methods 

Direct Assessment Methods Indirect Assessment Methods 
Comprehensive exams Peer institutional comparison 
Performance assessment for graduating sophomores Job placement 
Writing proficiency exams Employer surveys 

National major field achievement tests Graduate school acceptance rates 
GRE Subject exams Performance in graduate school 
Certification exams School graduation/ retention rates 
Licensure exams Exit interviews 
Locally developed pre- and post -test s Focus group discuss ions 

Senior thesis/major project Alumni surveys 
Portfolio evaluation Tracking of alumni awards 

Reflective journals Achievements (national, state, international, etc.) 
Capstone courses Curriculum/syllabus analysis 
Internship evaluations Students' self-assessments* 
Grading with scoring rubrics Course evaluations* 
Standardized tests such as CAAP* 

Except for *, all items reproduced from: http://www.gavilan.edu/research/spd/Writing-Measurable

Learning-Outcomes.pdf 

http://www.gavilan.edu/research/spd/Writing-Measurable


Example of Data Analysis Resulting from Completed Student Project Rubrics* 

Grading Criteria #1 #2 #3 #4 #5 #6 #7 #8 . . . * Average 

1. State purpose clearly 9 8 8 7 7 8 6 9 7.9 
2. Clearly understand the audiences' values, attitudes, 
goals, and needs 

8 8 7 7 8 6 7 6 7.4 

3. Consider how an audience w ill use the information 8 8 9 7 9 6 9 5 7.9 
4. Use vocabulary appropriate to their subject and 
purpose(s) 

9 8 8 8 7 9 8 8 

5. Use correct reference forms 9 8 7 6 8 6 7 8 8.0 
6. Use correct grammar, syntax (word order), punctuation, 
and spelling 

8 8 9 6 6 9 9 9 7.3 

7. Present accurate information 7 8 9 9 8 9 8 9 7.9 
8. Develop patterns or organization for ideas 9 8 9 9 8 8 8 9 7.9 
9. Demonstrate good reasoning in writing 9 8 9 9 9 8 8 8 8.6 
10. Summarize the main idea(s) clearly 9 8 8 8 7 9 6 9 8.6 

Adapted from www.gavilan.edu/ research/ spe/Writing-Measurable-Learning-Outcomes.pdf 

Standards for Success: All students w ill score an average of 8.0. Ofthe ten grading criteria, none w ill score less than 7 .50 

Note that this w ill be easier to work w ith as an Excel spreadsheet. 

* Also note that is an example that does not include all of the students so the averages are not mathematically accurate. 

Areas for 

improvement 

http:www.gavilan.edu


7 - Learning Advancement Sustainability Planning 

1. 	 What structures now exist where conversations about learning successes or 

challenges are most appropriate? 

2. 	 How frequently should these conversations occur? 

3. 	 What level of detail is appropriate for documenting the improvement efforts 

for the dual purposes of organizational learning and accountability? 

4. 	 What is the appropriate repository for summary reports? 

5. 	 Where is backup detail most appropriate? 

6. 	 Given the future needs to report for either/both/all the state and 

accreditors, what systems will enable the most efficiency with the best 

effectiveness? 

7. 	 What progress has been achieved since the last HLC visit? (Assurance review 

coming by June 2019.) 

8. 	 In what ways will new and/or adjunct faculty be integrated into the learning 

from Assessment Efforts? 

9. 	 In what ways should students be involved in this system? 

10. What must leadership do to support the efforts? 




